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ABSTRACT 

This innovative, individualized program at Madonna 
College is based on a systems approach to learning. The primary 
Qbjl^ctiye qf^ this prpgrajw is providing the students with specific 
c^p^tency goals and helping them to acquire these, goals. The most 
imj^rtant component of the program is a selected list of critical 
competencies based upon a model of individualized instruction. The 
procedures is as follows: each term every student in education 
contracts with a faculty member to develop a certain competency; 
microteaching, field experiences, and other simulated exercises are 
the media both for acgifiring competencies and for evaluating the 
process of the student. In addition to these, there are a) a 
developmental program of field experiences in the various private and 
public schools and b) feedback from evaluations frcwi contracts. 
(Appendixes include a description of teaching competencies, a 
definition of goals, and a copy of the competency evaluation form.) 
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MADONNA COLLEGE 

36600 Schoolcraft Ro«<l 
UvonU. Miclit9«ii 4liS0 

CCMPETE?JCY BASED TEACHKR EDUCATION 

Suiranary 

Recognizing that individualization of the learning process is placing greater 
demands now than in the past on the quality of human interaction between students 
and teachers and on a high level of accountability from colleges and its teacher 
graduates. Madonna College Education Department has developed an innovative, indi- 
vidualized program based on a systems approach to learning. The program has fo\ir 
basic components: 

1# A selected list of critical competencies based upon a model of indivi- 
dualized instruction, — This set of competencies gives direction to students 
preparing to be teachers j it also provides the College faculty with a framework 
for guiding and monitoring students in the acquisition of these competencies, and 
for evaluating its graduates performance in the classroom, (See Appendix A. 
Description of teaching competencies) 

2, A series of suggested experiences to facilitate the acquisition of 
competencies, ~ Additional experiences may be designed by the cooperative 
effort of the student and faculty member to meet individual student needs, 
(See Appendix B, Collection of suggested activities) 

3# A developmental program of field experiences in the various public and 
private school systens of the area, ~ Participation as Aides in the schools * 
at least one half day per week for one term each year provides students with the 
opportunity for gradual growth and development in the teaching-learning process, 
(See Appendix C, Description of Educ, 200) 




Summa ry (cont.) ' 

A feedback system. ~ The accumulation of evaluations from contracts 
will provide data on the SvUdent^s growth and devolopmert as a teacher and on the 
eC'ectiveness of this program for accomplishing the goal. The data >all provide 
answers to such questions as the follovjing: (a) how realistic are the situations 
and activities, (b) to what extent do they contribute to the development of the 
desired competencies-, (c) which college courses foster the development of specific 
competencies, (d)how critical are these competencies for teacher success, (e) with 
what degree of difficulty do students acquire the competencies? (See Appendix D. 
Competencies and Contract evaluation forms. 
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COr?PETEMCl BA5ED TEaCHEk iiUUCATION 

Recognizing that individualization of the learning process is placing 
greater demands now than in the past on the quality of human interaction 
between students and teachers and on a high level of accountability from 
colleges and its teacher* graduates, Madonna College Education Department 
has developed an innovative, individualized program based on a systems 
approach to learnings The program has four basic components: 

1* A selected list of critical competencies based upon a model of 
individualized instruction. — This set of cosroetencies gives direction 
to students preparing to be teachers j it also provides the College faculty 
with a framework for guiding and monitoring students in the acquisition of 
these competencies, and for evaluating its graduates' perfonnance in the 
classroom. (See Appendix A. Description of teaching competencies) 

2. A series of suggested experiences to facilitate the acquisition 
of competencies, ~ Additional experiences may be designed by the coopera- 
tive effort of the student and faculty member to meet individual student 
needs. (See Appendix B. Collection of suggested activities) 

3« A developmental program of field experiences in the various public 
and private school systems of the area. — Participation as aides in the 
schools at least one half day per week for one term each year provides stu- 
dents with the opportunity for gradual growth and development in the teaching- 
learning process. (See Appendix C. Description of Educ. 200) 



A feedback system. — • The accumulation of evaluations from con- 
tracts will provide data on the student *s growth and development as a teacher 
and on the effectiveness of this program for accomplishing the goal. The 
data will provide answers to such questions as the following: (a) how real- 
istic are the situations and activities, (b) to what extent do the:^ contri- 
bute to the development of the desired competencies, (c) which college 
courses foster the development of specific competencies, (d) how critical 
are these competencies for teacher success, (e) with what degree of difficulty 
do students acquire the competencies? (See Appendix D. Competencies and 
Contract evaluation forms) 

Rationale 

Madonna College has always maintained that it has a responsibility for 
the performance of its graduates as teachers. In accordance with this be- 
lief it has evaluated and supervised its graduates during their first years 
of teaching prior to recommending them for peimanent or continuing certif i- 
cation« 

In the past, graduates were certified on the basis of successful com- 
pletion of course work and evaluation of their pre-professional and student 
teaching experiences. Standardized examinations were taken periodically by 
groups of graduates. Correlation between performance on these exams and 
successful teaching was difficult if not impossible to determine. As was 
ccOTTion generally in the field of education, criteria for the evaluation of 
successful teaching were not clear. Much evaluation seemed to be based 
upon personal characteristics in relation to teaching performance rather 
than on the actual demonstrated performance. The standard for comparison 



varied stmong individual evaluators, and among types of evaluators: coopera- 
ting teacher, college supervisor, principal, tenure coach, etc. 

Prograinming performance objectives in rigorous detail in advance of 
instruction was not viewed as an ideal innovation for a variety of reasons 2 

1. A small student bocfy makes such coinplex programming unnecessaiy 
since individual strengths and weaknesses can be readily identified. 

2. Writing a volume of objectives was too elaborate a task for a 
small faculty. Accepting the objectives formulated by others leads to a 
loss of ownership essential for complete involvement in a project of this 
scope. 

3« Evaluation of performance objectives requires a mammoth system of 
record keeping. The problem of measuring how well or how often a behavior 
should be performed or to what degree a skill should be acquired could not 
be determined a priori. 

ii. There is more to education than the ability to respond with a 
specified performance upon demand. The student behavior is secondary. It 
is the inference from the behavior which is primary. 

5. Performance of isolated objectives defined as sub-skills of good 
teaching is no guarantee that the person can perform those skills in the 
context of a real classroc»n situation. 

Description 

As a result of this past experience and research, the Teacher Education 
Department at Madonna College decided to develop a new accountability pro- 
gram through a critical list of competencies rather than a performance ob- 
jectives based teacher education program. The ingredients of the new 



progr^ seemed to be the same Sis those defined by Elam for performance based 

teacher educations"'* 

!• The program is individualized. The rate of progress varies. 
The instructional package varies. 

2. The program is field centered, 

3. The program holds the student and the college accountable for 
teacher performance in a pre-^ietermined set of competencies. 

h. The program is open and regenerative. It has a built-in re- 
search component. 

5. The emphasis in the program is oh exit and not entrance. 

6. Both faculty and students are the designers of the instiniction. 
Providing the students with specific competency goals and helping them 

to acquire these is the primary objective of this program. A better in- 
strument and method of evaluating students as well as teacher graduates is 
the secondary objective of this project. Identifying and counting actual 
performances which give evidence of possessing specific competencies is the 
design for evaluating this project. The ultimate goal is greater account- 
ability by the institution in the preparation of teachers, and ultimately 
greater teacher accountability. 

The criteria to be used in assessing competencies and the expected 
levels of mastery are left open-ended and not prescribed. Collecting the 
types of evidence used to veri^ competence and the number of times a stu- 
dent gives evidence of demonstrating the competency will serve as the data 
for program evaluation and improvement. In the future it may be necessaiy 
to describe overt steps in acquiring some or all of the competencies. Per- 
formance objectives for these will be vxritten. 



^Stanley Elam, A Resume of Performance-Based Teacher Education . Washington, 
D.C., A.aTC.T.E., 1^72, p.<. 



The proKram is a supers tracture to the ordinary acadG^^ac procedure. 
Courses on campus are offered as usual. Students register for courses as 
previousXy» Sach instiuctor has freedom to conduct his classes to best 
meet the individual student needs. All define the course objectives in 
terms of student *s final performance. Mar^r education courses have a 
laboratory component. 

Rather than specify instructional projects in relation to courses, 
simu-lab experiences are being designed to acquire the teaching competen- 
cies. Each student is required to contract for at least one simu-lab ex- 
perience each semester. These experiences may be related to one or more 
courses taken on canipus. They may be related to the laboratory component 
of a course or supplementary to the course work. Each such experience is 
designed to develop one or more of the competencies which the student iden- 
tifies as the focus of the particular simu-lab experience he contracts to 
perform. 

Development 

An effort to revise instruments for evaluating student teachers and 
in-service teacher graduates of the College led to a serious consideration 
as to what makes a good teacher different from a poor one. The education 
faculty believed that competencies rather than personal characteristics 
should form the substance of an evaluation instrument. Behaviors that 
seemed to make a difference were identified. When arranged in a teaching- 
learning process model the competencies resembled the many good accountability 
models described in contemporary education literature. 

Eighteen critical competencies were identified as essential to good 
teaching. The method of identification used was as follows: 



!• informal intor^/iews with principals, teachers, parents 

2. forniulation and organization of the cc3rr:ents into behaviors 
with the help of a team of con^iultants 

3. sequencing, eliminating repetitions and behaviors vxhich were 
specific examples of a irore general behavior already identified 

U» formal interview of twelve principals for interpretation of the^ 
meaning of the behavior and the importance of the behavior in 
terms of good teaching^ the principals represented the folloviing 
types of schools: lower and upper elementary, junior and senior 
high, public and private schools, 

5» revision of the list of competencies to clarify language pro- 
blems, jreplacing statements considered not too important by the 
principals with other stronger statements more reflective of 
their concerns 

6. written e .planation of each of these competencies and examples 
of evidence that could be observed to attest to some degree of 
demons orated competence to help potential evalua'tors, instructors, 
cooperating teachers, principals, supervisors in the use of , the 
instrument. 

The competoncies are broader than a single behavioral objective. They pre- 
sume a number of prior skills or competencies and a degree of conceptual 
knowledge, (See Appendix D.) 

Just hoi^r critical is this selected list of competencies remains to be 
determined by professional research. Validation of the instrument on good' 
and 'poor teachers in the field is a sensitive subject and difficult area to 
trespass. Outside support - both financial and moral - would be necessary 
for such research. 

The collection of simu-lab activities cannot be traced to any particular 
sources. (See Appendix B,) They represent ideas selected from education 
literature, from visitations to schools, from students* personal experiences, 
and from the most effective p^^ojects conceived by faculty members. 

Three campus study sessions were planned to impleraent the competency 
based program. At the first session faculty and students were informed of 
the objectives of the program. A second session was held for the students 
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to help thera set individual objectives* Current];/ faculty members are re- 
ceiving on the job trainang in guiding and evaluating students in tiie pro- 
ject. A third session on evaluation of contracts and acquired competencies 
is being planned for the faculty at the end of the first seniester. 

ISvaraation 

Each term every student in education contracts v:ith a faculty inember 
to develop a certain competency, A situation conducive to developing the 
competency is either designed or chosen frcsn a prepared set of simulation 
activities. Upon completion of the project the student is evaluated on the 
basis of: 

1. meeting the objectives of the contract 

2. giving evidence of having acquired other competencies in the 
process. 

Micro-teaching, field experiences, and other simulated exercises are 
the medium both for acquiring competencies and for evaluating student pro- 
gress. Accumulation of such evaluations at various stages of their prepa- 
ration program vrHl provide the data for determining the student's growth 
- as a teacher as well as the effectiveness of the program. 

A first sample of data will be available at the end of the Fall, 1972, 
semester. Data gathered will be of the following types: 

1. verbal feedback from faculty and students on the effectiveness 
of the materials and the design of the project 

2. student and faculty questionnaires on the same items as given 
above 

3. student contracts completed and evaluated 

Ix. evaluation of students by the faculty at the college or in the 
schools to identify the evidence that certain competencies are 
being developed 
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5. evaluation of graduates in the i>eaching field on the basis of 
the sane list of competercies. 

Case Study 

A student in Education at Madonna College declares his intention to 
become a teacher upon admission to the College. Each semester the student 
contracts for an educational e>:perience related to the acquisition of the 
eighteen competencies, according to the following procedure: 

1. The student identifies the competency he desires to acquire. 

2. The student chooses from the collection of suggested situations 
or he designs an experience that will help to develop this competency. 

3m The student im^ites a faculty meriber to assist him in designing 
and completing his contj^act. 

The contracted faculty will evaluate the student on the evidence he 
gives of having practiced the skill he wanted to acquire. The faculty mem- 
ber vfill also indicate areas for further grov/th and identify evidence of 
other competencies that the student already possesses. 

Every student is required to have in h5.s personal file a copy of the 
contract, the evaluation of the completed contract, and a competency evalua- 
tion for each tern in which he is a full tiine student. Transfer and part- 
time students will be required to complete at least one contract before 
formal adnission to the teacher education program and at least three CQm- 
petency evaluations before application to student teaching. 

A conference with the college suparvisor based upon accxjjnulated evi- 
dence from the competency reports will give direction to the student 
teaching experience. The nature of this experience and possible supplementary 
experiences will be recommended on the basis of this evidence. Recommendations 
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for certification will depend upon this additional competency component. 

During the first teaching experience of the graduate,, a member of the 
college faculty, preferably the college supervisor of directed teaching, 
will visit and evaluate tne neophj^iie teacher. Through observation in the 
classroom, discussions vrith the 4». ad the principal, the evaluator 
will identify as much evidence as is possible of acquired competencies. 

Hence the Teacher Education Department x^ill accumulate information on 
the growth and develop^nent of the teacher in the competency areas, the de- 
gree to which the competencies are being maintained in the classroom of the 
graduates, the situations which foster maintenance and growth of the com- 
petency. These data will be the bases for departmental decision making. 

Budget 

The project has not been directly funded by either public or private 
organizations. It is operating on a departmental budget comparable to that 
of the previous academic year. The project design ~ selecting the list of 
critical competencies, designing and identifying the experienc3s to aid in 
their development, the evaluation design — v^as developed as a result of 
faculty participation at a workshop on the "Design and Validation of Instruc 
tion" sponsored by the Association of Independent Colleges and Universities 
of Michigan. 

P :?rsonnel 

Sr. Marie Karen Shirilla, Ph.D., Assistant Professor of Education, Chairman 

of Department of Education 

Sr. Mary Lauriana Gruszczynski, Ph.D., Professor of Education, Academic Dean 

Sr. Mary Martina Mastej, .D., Professor of Education, Director of Psycho- 
Educational Center 
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Sr. Edith Marie Agdanowski, M.Mus., Instmictor of Music Education 

Sr, Dena Marie Baronn, H.S,, Instructor of Biology and Science 

Sr. Mary Rachel Bawol, M.A., Instructor of English 

Mrs. Audrey Becker, K.A.T., Instructor of Instructional Media 

Mr. Dennis Bozyk, Ph.D. Candidate, Instructor of Social Science 

Sr. Mary Angeline Filipiak, Ph.D., Professor of Art 

!4rs. Sandra Frayer, M.A., Instructor of Special Education 

Dr. Edwin Page, Ph.D., Instructor of Speech Correction 

Sr. Mary Bridget Roznowski, M.A., M.Ed., Assistant Professor of Home Econonics 

and Family Life 

Contribution to the Jjuprovement of Teacher Education 

The program is viewed as a unifying force of the total teacher prepara- 
tion at Madonna College. All courses and experiences will find tneir place 
in the fraiuework of this program. The additional element of accountability 
will enter into all efforts in teacher preparation. Students are being 
directed to set realistic goals for themselves and not to wait for the facul- 
ty to prescribe instruction in specific courses. Students are beginning to 
see the education program as more than the sequence of courses that qualify 
them for the degree. They are recognizing the relevance of their college 
courses to their preparation as teachers. This program is also helping to 
bring current innovative instructional methods into wider use at the College. 



Appendix A: 



MADONNA- COLI£GS! 
Livonia, Michigan I»8l50 



Description Of Teaching Competencies ' **»»WW M BBggr 

1. Sets general instructional goals for the student (s). 

Reviews texts, administrative statements, etc., to specify what students 
should know in the field. 
Evidence examples ; 

Course syllabus specifies fi^eral goals. 

Teacher verbalizes an overview of the curriculum. 

Goals indicate consciousness of life skills goals. 

2. Identifies prerequisite student skills or characteristics needed to 
achieve the goals. ^ 

Considers the course goals in order to specify what the student must be 

able to do or to know in order to receive instruction. 

Evidence ; 

Analyzes goals for skills needed to work toward achieving objectives ^ 
Applies principles of growth and development to determine the 
prerequisite skills or characteristics. 

3. Determines student's entry skills or characteristics. 

atamines records and/or tests student (s) to determine if he possesses 

the skills essential to receive instruction. 

Evidence ; 

Determines the student's performance level in the skills subjects 
such as reading, arithmetic, writing, spelling. 

Analyzes and verifies information avail^le in student records, 
i.e. uses valid data. 

Wagnoses student needs, i.e. a student needs assessment. 

Pre- tests for skills and learning characteristics. 

k. Assists the student In setting realistic course goals. 

Considers student's needs, knowledge, and ability in order to specify 
^t the student should gain from the course and to discuss this with 
■t^ne student when appr(^riate. 
Evidence: 

Students can verbalize their goals, what they are striving to achieve. 
Goals are not consistentOy the same for each student in the class. 
Students recognize intermediate short term goals. 



5. Prescribes appropriate skill develoianent and/or remedial instruction. 



Prescribes remedial instruction for those students who do not have the 
skills required to enter instruction with some assurance of success. 
Evidence ; 

Refers student(s) to appropriate teachers, remedial programs and/or 
instructional materials that vill help him develop the needed skills. 

Works closely with various specialists, community agencies. 

Works with other teachers, aides, student's peers to provide 
appropriate developmefnt or remediation^ 

Selects appropriate instructional materietLs ^ich provide opportunities 
for success. 

6. Specifies objectives in terms of student performance rather than teacher 
performance. 

Translates goals into objectives, which are specific in terms of what the 
student will be able to do, under what conditions, and to what level of 
performance. Sequences the objectives according to con^lexity^ interest, 
and/or logic. 
Evidence ; 

Develops performance objectivejs or selects them tr<m^ an avedlable 

set of behavioral objectives. 
Plan book nK>re ref lectlvci of student behavior than teacher behavior* 
Daily lesson plan prqviites^ f or: ihdividu differences • 
Inistruction is. sel^^pace^ iidiyidualized. 

7. Determines through observation and/or ^testing which pb^ectives the student 
is able to achieve at entry. 

Pretests if necessary to determine ^ich, if ahy^ of the .instructional 
objectives the student is able to achieve before, instruction; 
Evidence : 

Provides for a varied rate of adveuicemeht In^'terms of levels of 

cognition; in terms of nuniber of concepts or skills to be learned* 
Provides for different entry points into insiruction. 

84 Selects and/or develops iristinictional materials. 

Considers objectives, student skills, dispositions, availability, cost, etc., 
to select from existing printed mater tapes , slides, films, etc., and/or 
develop instructional materials ^.ich help the student achieve the dbjectiVes* 
Evidence ; 

Does not rely solely on a text^bpcA:. 

Uses, a widiB variety^of .nonrbook materials. 

Visikes good nse of! the Instiiictlohai Materials Center (library) . 

Creatively designs appropriate non-book materials. 

9. Selects appropriate instructional methods. 

Considers availability, cost, effectiveness, efficiency, appropriateness, 
applicability to the objective, and student preference , to select an 
instructional method. 
Evidence : 

Methods are related to the objective to be achieved. 
Student activity rattier than teacher activity i^redominates. 
Uses a variety ot/a^lprpsir teeipSolbgical AV aides. 
Varies method with content. 

Varies method with leaaping modes iappropriate to student U needs. 



Uses positive reinforcers appropriately and consistently to evoke or 
increase the frequency of desired student behaviors. 

Makes access to rewards contingent upon desired behaviors j recognizes that 

reinforcers (incentives) may sometimes conflict. 

Evidence : 

Identifies reinforcers that axe caamon to all or most students 
as well as reinforcers that are unique to individual students. 

Uses a variety of rewards (a reinforcement menu) eg# praise, games, 
library privileges, activities, independent study corners, 
helping, etc. 

Varies the rate of reinforcement from consistent to intermittent. 

Does hot reinforce undesirable student behaviors. 

Withholds reinforcement or presents mild punishment for undesirable 

behaviors. 

Evidence ; 

Providing a student who misbehaves with a diversion is reinforcing 

undesirable behavior. 
Sending a child out of a room reinforces both the teacher and 

student for bad behavior. 
Reinforcers sometimes conflict, eg. peer approval. 
Relates to behavior problems on a 1-1 basis. 
Discipline problems on the decrease. 

Encourages students to respond to internal motivators rather than external 
rewards . 

Pairs external reinforcers with consciousness of feelings of success 
and satisfaction so as to move students frcan a dependency on 
externeJ. reinforcers. 
Evidence : 

Recognizes that success is a very powerful motivator.' 

Students are happy at their work. 

Students are self -motivated; self -directed. 

Demonstrates consistency ^en making agreaaents, promises, and/or threats. 

Exercises care to be true to his word. 
Evidence : 

If contracts are made between teacher and student(s), they are kept. 
Teacher is responsible for what he says. 

Reward system is congruent with the inqpdrtance of the objective.' 
Demonstrates positive attitude toward students^ 

Uses actions and words, eg. smiling, displaying pjiysical affection, avoiding 
critical, sarcastic, and threatening remarks, so that students recognize 
that they are respected as persons, and/or liked by the teacher. 
Evidence ; 

Listens to students. 

Respects ciatural differences. 

Gives signs of reassurance, affection, warmth,* a smile. 
Avoids sarcasm, threats, negative criticism. 



Demonstrates adequate knowledge of content. 



Makes no obvious errors, does not repeatedly say "I don't know'*. 

Adequate knowledge as judged by a content expert. 

Evidence : 

Is up-to-date and informed. 

Feels comfortable in the teaching field. 

Recognizes the inter-^relatedness of knowledge. 

Encourages student's freedom of choice in pursuing related 
topics. 

Comraunicates effectively in oral and written English. 
Encourages student self^iearning. 

Evaluates the student on his accomplishment of objectives rather than on 
a set of norms. 

Monitors student progress toward achieving objectives. Accordingly 
interim and terminal test items reflect the objectives of the course. 
Evidence : 

Prepares a plan of how to observe and record relevant behavior. 
Test lt«ns are based upon the objectives of the course or a 

samplijQg thereof. 
Keeps a sJmdent record of objectives achieved. 
^Informs^ students when^bjectlves^rTea^^ 

Periodically communicates with parents regarding student progress. 

Evaluates the instructional process on the degree to ^ich students 
were able to accomplish objectives. 

Analyzes those instructional objectives which students were unable to 
achieve to see what steps should be taken to improve the instructional 
process, eg» delete, resequence, or rewrite the objectives; provide 
additional or different, instructional materials and/or activities. 
Evidence: 

Collects and records apinropriate student data. 

Maintains an efficient record keeping system for each student with 

respect to objectives to be achieved. 
Keeps a class record of objectives achieved. 

Redesigns program based on evaluation and examination ox goals and objectives. 

Prom feedback obtained through eval\aatloh, deletes, resequences, or rewrites 
goals and objectives for the course; adds, deletes, or modifies instructloi^ 
materials and activities. 
Evidence : 

Alters objectives on the basis of the evidence I.e. valid data 
collection. 

Adjusts to the unexpected and deals with the unsuspected. 
Continuously revises the pro^:^ of instruction on the 
basis of eval\aa;tlon not Just at the end of a fixed periods 
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Student's Nome: Project: 

Please evaluate the student on the following teaching conrpetcncies : 

Yes No No evidence 

1. Sets general instructional goals for the student (s). ^^^^^ .....^ 
Evidence! 

2. Identifies prerequisite ^Jtudent skills or characteristics 

needed to achieve the goals . 

Evidence; ^_ . 

3. Determines student's entry skills or characteristics. . 

Evidence; 

Assists the student in setting realistic course goals. .^..^ 

Evidence: .-.^^^^ ^ 

5. Prescribes appropriate skill development and/ or remedial 

instruction. 

Evidence: 

6. Specifies objectives in terms of student performance 

rather than teacher performance. 

Evidence: ' 

7. Determines through ohserva-tlorr and/or testing vhich - - 

objectives the student is able to achieve at entry. . 

Evidence: . 

8. Selects and/or develops instructional materials. . ' 

Evidence; 

9- Selects appropriate instructional methods. 

Evidence: 



Over 



Name of student: 



Please evaluate the student on the follovang teaching competencies: 

Yes No No evidence 

10. Uses positive reinforcers appropriately and consistently to evoke 

or increase the frequency of desired student behaviors. 

Evidence: 

11. Does not reinforce undesirable student behaviors. , 

Evidence; 

12. Encourages students to respond to internal motivators 

rather than external rewards. 

Evidence; ' 

13* Demonstrates consistency when making agreements, promises 

and/or threats. 

Evidence: 

1**. Demonstrates positive attitude toward students. 

Evidence; 

15* Demonstrates adequate knowledge of content. 

Evidence ; 

16. Evaluates the student on his accomplishment of objectives 
rather than on a set of norms. 

Evidence: 

17. Evalmtes the instructional process on the degree to which 
students were able to ac^irmiplish objectives. 

Evidence ; 

18. Redesigns program based on evaluation and examination 

of goals and objectives • ^^^^ 

Evidence; 

Other Competencies: 

Evaluator's Signature :^^^ Date; 



I-ADOMH/l CGLZ£QE 
U^oia, MLchigaa hSlSO 



dephhnq 

Contact, a teacher vho is villlog tc be intenrLwed for 20<-30 mintites abcut 
a elasaroon goal or problem on vbldi ha would like to work toNard a aoXatLoo. 
leur goal Is NOT to propose a solntioa for aogr probleao J^tead it is to get 
the problem out in the opettf state it in clear behavioral tenns and set up a 
laethod of measuring the relevant student bebatioro 

r erforwaitee CriLterta t 

lou Hill be evaluated on achievement of the foUoHlng objeetiv«st 

le stating goals in measurable terms 
2i, setting priorities among goals 

3o developing rudimentary measurement plaa(s} for collecting 

relevant data 
ho maintaining rapport during tha iotenriiw 
5o writing brief reeord(s} useful to the teacher » 

Tott are responsible fort 

a) naldag an auKlio-tape of the interview 

b) completing an Interview Hbmo and a Pk>oblem DocuHMit 

c) emspletiBg a selfosoalysis of the intendew tape 

d) arranging for a oonferenee within the weak following eoapletion 
of the project. 

The following iMs are provided to help yon acfaiavs the db^eotivest 

a) A set of guidelines for interviewing 

b) Two fomst (1) Interview Hnao 
e) (2) Protlara Oocuawnt 
o) Ouidelines for writtoi the rosno 

d) A checklist for daterminiag ywe interview rapporto 



Souroei Gels, Ooorga, Chapun, Reuben, and Smth, Chauncey V. hmrowl^ 
fg^fttoticnsl arstens. Foreign langimge Xanovatlva CurHcula 
SMOies (S) 3-f.70Wi3l {0$6), KLdhlgan State Oept, of EdueaUon, 



FRODLEH DOCUMENT 



Meeting date Intenrltiiw 

Sate of 

nejct meeting lotervlewer 



I. List beloir all psrdbl^ie Intervleiiee preiMts. Rank then in arder of 
iapcrtaace. Select one prciblen to wA on and note hov «any atudents 
it eoncernso 



II* Describe the goal 9 

1# Is the goal to: r edace» ^ eliiainatot ..^..^^ iacreaie, 
replace current behavior? 



So Give an example shoving taoir the afendentCe) ihoold behatro uhlle 
engaging in the dealred ftiture btimrior: 



3* Does the teadmr agree that the specification of the future behavior 
la eoaplete? • If aot| Hat apecifically nhat aha would 

add or delete: 



III> The present situabloa* 

!• Give w actual exaisple of this problem occurring: 



2« Describe by giving an rsmmlt acy eonditiona In the elaaarow 
you ttftve identified that lead up to the problem: 



3« Givf; exniaiplda of current ^.ttenpta to adlve thia problem: 



Ho If you are worklog on a nivtlv&tlcnal or behavioral problea rather 
thAn dchievaaen^^ the fol. owing Imo itena apply: 

a. Give typical esaaplea of how %hm teiicher currently bebavea 
dialing and ixnedlately fojJLoi^ing ah Inatanee of the problem: 



Give t^rpieal «:xa:s^l^e of hair Mhm non<*prcbleft atudenta behave 
curing and r^jv/edlately follcming an inatanee of the prbblen: 



IV<i Meaaurcment plan» 

Beacribe han curre;ut b^tbaxlor xflU >e i^^aaured. 



.^Ji X.ifpleiwt lo.i vy; a.z.ld'slluaa fox laterviGir.Lrjg 



S -co 1 " LIST ALL ?-lC5LSMS 

IvSi.i:s 'a list o^' all th^ ppdbleaat j'ou and the t«aeh«r bring up In the liit*rvl«ir. A 
r«.:co?d of faece proolaaa will be v.»aful in th* future. 

K.y to get thi p.eoljXeiES out in the open early in the session. 

SjsSB^ - 32r^CT ONJ? PROBLEM 

Fvoa 3>-oui* list s-3lect one pro^loi; Choose it on the basis of: (a) its laportanee to 
the teacher and atudeabs; (b) time avallsable to mck on it; (c) the llkelihooid of 
feiri^ rapid isolution; (d) constraints and resoureee avail^^le. 

Snaatljasfl it is ^sa to-lo^ cnljr at a part of a problem, especially If it can easily 

be divided into sub-joroblens* 

Cooperation o^ this prdblen and future ones is aoze likely if the flret prdblm chosen 
Is fairly sJjirale and leads rapidly to an aeesrpMble solution. 

Ste g . , 3 - D3SSCRIBE THE OQAL 

Get as flRoy ^samples aa y«m can of what the studsntCs) or situation will look like when 

the problem ie solved. 

The •mm specific, the better, A d«8cripti(»i of a single student or the enaiastioo 
pape^B of a class viH be more valuable than lots of general stateiaents. 

Step h - GET EmjCCT }3ESCHim(WS 

Make eure that the examples and prdblens you «Main In steps 1 and 3 are ststed in 

metsureblo teras, Uhen the teacher says: "They Just have to get aore work done In class" 

try to get her to state azaetly utaat kinds of woork and hov nueh anre. 

Liie a physician searching for syaQttons of an lUaess so that be can produee a better 

dia^osis and measure the severity, you should searcb foar specific sywtOM of the 

problen. 

Step 5 - CONSTRUCT A MEASUHBMBIST HAN 

Work out a vay of observing and recording thi^ pifeseit behavior of the students xwlevaat 
to the gcel. This say involve counting occurences «f a behavior in class, totaling 
ho* nasy hcaeworfc assiganents om eonpleted each wefc, recording test aarks. etcT^ 
^e**^!' *^ be used in deteminiag whether students are appreachlng 

SSJir''* ^^"^ ** *o • «»n«tant teivperature of 72. Your 

th™»eter is needed to telL you the present t«vmture (i.e!^ It bel^ ^ ds«Ss 
ttjw?; and to tell you irtien your rooa reaches 72. Without the theraoMter you 
caanet ac«^t^ tell: (a) whether or not you have a prdblsa (i^tllpLSSre is 

heatj is really workingl The aMMursMnt plan is like the theraoneter. 

St&p,6 • AmSQlS TO MEET AOAIN 

wriSSg.^**^***" * *• *^ ■Mwweaeiit, and eotttime 



MEMO GUIDISLmES 



Youv Me:2:0 to teachers 8h«uld include thtt foUowixkg points: 

1. A statement of the goal that baa bean efaoaan. 

^« An ggo agg ^ie of tba prcblen occunliig (i»a«9 praaant situation). 

3*^ An exaigple of vbat tha dbJaetlYa idll ba lika (goal situation). 

A dascriptim of ^a Msasuropsnt Pli ft* 

?e A /itatcaant aaklng for infoanaatioo i^bout IMULsn Doeunant itwa 
that varc not ansMirad or for lAidH Infonation naa not aiaiUI>la« 

5c Spaclfie things tha taaebar vlll do bafora ttaa niit nsatiflc* 

1^ Data of nazt aastiag. 

Adrantagea of Hnos axa ttas fdlloaing: 

^ Mesos ara a handy rsttinda^ to yoa of ttaa faeta of a prdblsM^ 
^ :im>s rmind tha taaeher that you ara intarastad in taaLping bar. 
- U&HM rewind tha taachar nhat aha baa Sgraad to da* 
r Q:'a&stiosit in a Maao atruetura tha aart intanriair. 
MejoD« ttsy be read by visitors and auservisora aa signs of yaor 



I 



IDIERVISir MBfO 

InUrvimmr __________ Cat* ____^ Person Intcrvirnvd 

Su—ay of Intcryiw »ad Pifdbl<« 



r 



Action to .bo takoD by Infnrl— ar mod P«r»on lotonriwwd 



mmk COLLBilE 



# 2 

TUTORING 

SEITINa GOALS - SVAUJATING mOQRESS 

Activity 

Identify a 8t.udent(s) ia a «ibje«jt area aad grade level of your choice «cd 
tutor hia on at least ai^t different ooeaslonso Determine his entry xe»«i. 
sidllsa his atrengtbti and weakneMeSa Help bin tonrard a higher level of 
eehievement than ht had vhen sron began to vork wLth hinc 

RBrfo rraanca C riteria 

T«a will keep a log of your work with the atudente The log wbieh niU be 

submitted to the instructor lAioold include the foUovingt 
lo a atatennnt of the prbbleM you aeleoted to handle 
26 a deserlptioii of liiat yon and the student did during each session 
3o your observations about the child 

Uo a record of changes In your plm of aoticn as a result of observations 
;ind other valid datao 

A Gouference eftcr the initial end final session is required in which you 

vin brl«f5y esrp3-at^ yrmr performaooe objectives aad neasuremeot plan^ aad 

vhdt i&otivatioo^sJ. teshiilques are employing. 



#3 

TSACHDKt VALD2S 
MDlffX « CUJIURE 



Aetivltar 

miMW — 1 * 1 . 1 U Mlt l tf 

3ivm a xmtlti«cultural groK^) of teeaagera (about 20) prepart aud taadh a 
itoaaon in values related lio one of the eoolal prolOes areaa^ (audi aa drugOii 
aleoholj abortioii^ pllferringp polutloa^ etoo)e 



EvalaatlTa Crtterta 

Yea will b0 evaluated oa both titd planaing prooedare and on the actual data* 

room perforntarooo 

lo The platming ahould conaidars 

4} ot;JectiTM 
%) materlala 
jf) technique 
ft) ev&lnation 

£t> The el&ssroom perforaatioe will be Judged upon deraanatratioa of 
eiioh ekllle est 

a) aaking provocative questicma irtdeh eooourage thinkliig 

b) stinzulatifiij^ all atudante to participate 

c) aceeptlc^ other poraooa point of viev 

d) holdiog a pereonol value ayatem 

e) Slot inflictlttg onea value tyatem on others tj verbal or 
iifin<»verbal behrti^dorso 



IttOOnU COLUEOI 
GRUUFIRQ 

UFE smis 

Qlvw a group of «b<rat 30 yomigtton alb a grate or ofo levol and a m^Jaet 
area of your choice (eg* reading) the teaofaer oandldate idU group the jtmg- 
etere to stu<i^ a topic or eoaeept« will identify and gi-ve reesoaa for meh 
ehodbeeo Detdgn and nonitor an instruetionnl paokege for eadh gro«ip ao that 
all individnally achieve the aane life akiUa najor objeotiveo 

Performtaoe Criteria 

Ton will be evaluated upoo 

le the apprepriateneea of the groupijag prooedureo 

2« the appropriateneae of the l«<am1ng modaa and aateriala for each 

groopo 

3« the appropriateoeaa of the learniag aeqnenec to the life ddXlt 
oibJective« 

Toa nagr either etaulate the aitnatioq on paper or aKeovte the hahavior ia 
a otaaaroon aitnatiaii» 



VUKmk C0U£D3t 
livooU, Hlefaicaa U815Q 



miAATION 
RECGRD KEBPnn 

Aetlrity 

DereXop and maintain an indirldual studtnt pr(^«» ofaart and an evaXuatioii 
record-kaepiiig qrston for « gtonp of 30 yoongitara in « subjaet «rea and cv*db 
level of your eholeoe Th« ei^luatloa iqrstem is to ba k^t over a period of 
at least two woeksp The reeordHseapLng qrftem abould provide infovnatioa about 
eaeh stxKienta* progress as well as the groups* perfomnnes la aequiriag the 
set of objeeti'ves or basle skillso 

Perf orwmoe Criteria 

Ton vUl be evaluated oat 

lo the effieieney 'of the reeord kespiag qratea 

2o the appropriateness of the objeotives or baslo AiUs you dioss 
to evaloateo 



WOOniL COXUOB 
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SESZOR AND VALnUIIOH OF DBIRdCIIGK 

mDmmLxz&Tzoi 



Actitllar 

ChooM an arva of atidtftaniBt appvopelKU to a partlwlar gmda Isval and 
davalop a ndt of inatrnetioa to aoldflffe its Mstafj. Oaalgpi a atrataor 
to iAdividuaX3y analaraa tha antigr aktll dafloiaiMias of at laaat ttm stodaacla 
and to validate tho Inatraekioaal padnfa* Indtvidaalisa tha lalt wltii 
atudMta la a gnanp altaatlnaio 

ywrtPow—oo Ciriltwla 

Ton iiUl be anOnatedi on tha failawtnct 

1* i^ro-taat idantlfLeation of tha haslo aktlla aaoaaaaiy to vaoaii* 

iBakrastliQB* 

2« ftalfilXMiiit of tha oowpoaawta of a validated aiit of loatmotlQii* 

a) idantlfloatioR of tha orltarioa it«M 

bi proviaioB for the diffaraaitiatad antcgr lavals of atudaota 

o) aaqoaoBiag tha ijwtruatini 

3« tha pQctwntaga of atodanta in the group «bo aequlro tha daaicahla 

coDOopt or akUl aMstarjr fm jme vaUdatod tait of iaatruetian* 



imam, catisos 

WrotdAs Hiofalgan h&lSO 
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BEHAVIGR NLNiOSMEirr 
REINFC21CBI1ENT 



Observe a elfissroonCs) Jji operatl«a la order to IdaotlXy and deaeribe ii or 5 
different kinds of disruptive behavior aitttationso With help trm ^^l^*^ 
vith the chlldp his peera^ the teaeher aaVor paronto 
lo daseriba the behavior 
2a seek to datendna the oauae of the behavior 
3o suggest a possible treatment or describe the treatnant used 
Ito analyse the possible or aotual effects of the trvataant. 

Parfomanca Criteria 

Ion viXL be evaluatad on the above eriteriao lou mj either simlate the 
situation on paper or exaeate the behavior in an aotual elassroon situatioko 
Choose an apprtpriata raedla for your report^ ego ease wtvOja outline and 
cooferenees small group dlseussioa with tapeo 



work 

la a gsw? cf 3 I/, wojfclog liogsthas', cslioosw « jklll or e<MKiept «rcta at an 

appropriate g-fado Jety^ aiid$ 

io -A-kiLtif^ f. jfet of basic sldLll needed to *ehiev« awsta?/ 

2a dQslga ft d«TXc« fo7 «s838^1ng atudtnts" eatry skilla 

3o c^trists^uct a baffaeac* of a^^t-ivitiee to b»lp studkiats mshLtrm theM 

P<sifcm»i:«e C^ltwrlfc 

Ic Subiidt sQl wovk as ^ group giirjUiu credit to per^cott wrwr6 la dt\ec 

2c I^g 1^19 tUm taken lio rea^Sh de^xjiotu and ^ccoiapli^ thm iiaskMn 

Ega 1^^) to got 1*te group togettir^r 

b) defjide wpou th© aonci^pt <«r skill to be? learned 

to dsvslop th« list 0^: b&alu siclll^ or oonc^ptt 
d) fe j pi'»oduc5e a list of &j^iri%iG8 
e») tc) colXeot ani loeats ti e materials tissd&d 
f!) ideaislfy ci^r oonstrt^d^ .neaaurltig d«Tioos 

3o Arrange f >;? & ^onfsrart::^ i^iili ihe coordinatca* to discuss tho affsrr^dtwona 

of tha ^i.ffox't iia t#rnj«i i^t tiiio aad task awcapliahed<. 



NUXMU GOIUai 
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ZEARNIM QUtSS 
TAUBHTED INSf RDCTIOi 

2h « grttdft larvel and fl«l>J«ot atm of :roar 4mIop a ^*««-»<"ic fMi 

that vllL motlvata tha atudantt aithar to 

a) iffftiap naataiy of a flklU or 

b) daivBlop a hli^iar laval of oocBltioB« api^oatlon, aoaljsiaf aynthaal8» 
Tha gana noat ha»« an inatniotioaaX parfomaoea objaotiir«e Ba aura to valldata 

tha g/mm wLth a mat&r of plagrlflea in iliieh yaa h«M had an opportUDitf to obaanra 
and vaoord tha flMdbafllce 

Bwrfowwa CrMarta 

Mbnlt tha gaaa with pnrpoaa^ r«laa» pvaoadurt* taotelqua for aeerii^o 
EmOttata tha gaaa and lodloata tha ravlalaaa or areaa lAiara inprowiMBt tm 
nada aa a raault of gaM (Oioringe Tha gana will ba avaliiatad fort 

1) Itn latamal oonalitaiMef 

2} avidaoea of your analjaiB of tha laandog taak 

3) ereatlTitgr^ or poner of natlTation* 



KADCm CQLLBQE 
Uvooia, Michigan U8150 

» 10 
MJCri « MEDIA 

ActlTlty 

Prepare a ^ to 10 nditut* presentation in a speeifio MLXLt area at a grade 
level of your choice using three types of audionrisual materials. Flan and 
direct a foUcw-up instructional project to be coapleted or performed \s}f the 
children. 

Perf onnaooe Criteria 

Ton will be evaloated on the basis oft 

lo the effect of the multionedia preseaUtion in aoUmting the children 
2o the children** success in reaching the objecti-ve through the MdLun 
of the instructional project in whleii they imre engagedo 



^ n 

INTERPERSONAL HEIATIOJIS 
j^CfJP WORK 

GiF9ii a gro> r or atMisnte (6"30) c^fiduct a grofop meatiUig with the chlldmi 
to Identify ^ad s«;.^lt >i selutioR to a prc>j^ In ordar to deircnftrAte the 
ebxillty to promts succeei^ful inte^rrj^tica 3ja the claasyoonio 

Ton will bo tvvaluafced ca j-tjiir tfemc^trat^d ability tQ achieTe the obj<30tlTO 
t^hd meeting aniijj 
lo to inrcl^X} tnaisy childr^.ii in the gJroiap diseiisaioa 

2o to irateg?at« the ieoXatec il,slikcd t?hild 

3f> t'.'^ develop poslti^-B feeliiigs iih the etadents tward each other 



ERLC 



WnuUt Mtohifan UOlSO 



# 12 
MOriVATIOII 

ActlTlty 

Ob8«rv« A elMsroea for a few dagrt to identity 3 « U studMts having HBtiva- 
tiOBftl probXens, Aaalys* ttaair baharior* Claatiiy and daseriba tha faotora 
vhidi seen to aooonnt for tbaLr nagativa notiiratioa or iMk of aotivation* 
Parsoaalljr talk with tba ehild in ordar to diaeorar aonreaa or raaaona for 
tha behavior, to help tha student raalisa vhat ia happaniagy and to help tha 
taa^har with eaaa for designing an envi r o n ment coadueive for change* 

Parf orwaoea Criteria 

Tea Hill ba evaluated on the basis of the ease studies you raport» 
They should give avidenoe of 

1) wdarstanding groath and datalopmedt 

2) nature aodetfaot of rsinforomsat 

3) nature of the interpersonal relations 

h) uadsrstaading the effeot of tha treatoent if one waa being 
adadnistered* 



(i 23 
READING 



a \:id iior fTade Juiwl trlfch reading defi'5i^cie»r. xi^v^Aty through " 
tm^^^jfiZ ^^^^ enii^V^'i? Tj^BJuijtg skill aeeia and halp the student during tiia term 

app^rce.^ Thf^ af-ja^-ee :?f 3inp?/ov{tr.ent required v;ill t>e dcci-ied ifer? in^t'fiit;t<5r 

A lv>r^ i^r the leamifig sessloee should be kepto Tl^e Jx^g sho^^d 

{ Include th-:; foll^Mxig?: 

1) Dlegucaij^ of the: readriifg deficiene:ies 

P^iiformk/^e objective to bo achieved 

}.} DidJy lesson plans incltdiog ob,1eetit«, n^at^rifels^ proe^dt^^ 
and eTal.r';£ ti<3ii 

A ^^o^fo.c*?^J:a imij^t 1^, scheduled after the titnt i^wd fittf^l aeBzxotk ^ind 
'.'Shmm^^ ^A:se it is cov*iJl/te2^ nec^sj^wxy ^'t tiaeftjlo 

Advanced Actitlty 

(Jivw a E^^-^P P 5 ditldr.tin ocn.iidi;red not %o i-aadicg at HX]^ocUuKy^ 
3uv%Bi 5.dc-nfciiy (biu ihroueJi tes-itig} liheir are^B of vea'icnBd8(ag(. auditoty or 
perceptual ck^TOlopmeit)^ iJifjt fre priiiftipXos acd p:x^ed>irc« Vi f^IXow with 
each fi^«i}det)i< ip. ordei* to help h^jut oyereome hie daflclenoi^Se. lodl^lduaU^ 
the learning of t\\ln s^tmsp of 5ii\ice»t8 to meet t>ieir needs Design a record 
keep.ir.g doidr^ to s^tdtor their p^greeso 



( 

o 

ERLC 



4 X?. 

Fr^pat ^^i ^nn aixcis' taipe of tX l^.^t 30 raimtcis^ of afe Idaat 3 d5-lfereat par«at 

tesLCier coiirerer^iSfiro Ictoutify the purpose of the dlaouasioao 

Kgo &) interprali child »a capabilities to parents 

b) tc- i3l3. paTen^;e their child \vs^ serious pir^blams 
•c) help a fjti^ent y:Uh a destructive hone situation 
d) ro g^t i:)3r3ntu to take aa interest io the ohilA's ttork 

*) tc contact txi w.^BpvVagi^ti pamiitc 

Identify tn? lt.xA of «ie iot^rpereoaal r«3Ationship establishedo 
Idcfp;l^y the amcimt and m^\xt& ot the ccoperatioa to be axpectc4c 

Yc<u uLiJ. V j ev^auavGd on 'ohe basis of your analysis of the confsrences^ 
or oa ycvr cvtu babiTior (luriag Uie conterenoos^ if thesa ara tapes of yDursalf o 
y<ni Tjt^^ L*inri.i-,afco thi. ooof»ranoe by having a teaohar take the rt>ls of a parsnt 
e^A jrcjfj.i rol;-p3€:y tii-A ta;u^hero ftrepare tha script ot the nattare of the prdhlam 

in ahraiio^o 



# 15 

CORRICaiOK OBVELOPMSNT 
TBXT BOOK EfAUUnOi 

AJLctivlter 

ChooM m uttleeted arwt of tli« aloaBOttty mod/w Meoodtafj ourrieulitti 
•go MMQMnrat^ smtMoe eoMtroeklon^ cniltttral diffwncast aol do «q 
iiiMlepib fttidlgr of at XiMt thPM t«ott-lK>ok sMlet of the suib-coaMpto and 
•kills tMatod^ tte tfoqiMiioiiv ^ lastmetijoa^ oiwttlvitj of Mt«riils^ 
t«aob^r aido, oognltiw loval of dovilopmrnt^ gradi (daocMiit^ etoo 

Itof OCTMee CrltorU 

Ton vlil •vu«iitfkid ^xtiKu* 4a« 

X) m orai u^rtiCttg «4ii» ci' ^liti^ Mitt; of •c«!msouu vic- iiU»Mr<la]t' 
or 2) a oottptratimi atui^ of Vtm wmri^m on th« ceXis^iM. yM jk^^ii^gt^ ^Mpukto^'^o 



0 16 

TEST CCNSTBUCTICN 

Activity 

DevBlop an and of & yw muaiaaXim^ iwpaU^ balag adDdiuitttrftd la om hoiar 
P«riod for a sub jaot m«tt«r aroa aid grade lovil of yoor ehoieo baaod upon « 
cluar statomoot of performanea objaotivas and oriterion Itanui appropriate to 
that perfomaneao 

PerfoCTaaoa Criteria 

Tott will be evalaated on the beais of m aaalyda of the test iteas in ralation 
to the criterion lteNi» Explain yoar cholee in the eaapllng of itemae 
Provide the scoring Ingr and a qrstem of grading aa woU as a frulda for 
avalvative feedback to the studaBt« 



WDOm CaLLBQI 
Livenia^ »Lehi«n lt8150 
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JODQINO STUDENT PROORSSS 

Activity 

Given &. target popolatlMif vAim a Mries of b«h«vioral olijeoti^ to moVLmm 
£iXi instruetiooal g 3l« ChooM a speoifie staadirdisad test oooslteMd 
a^roprlatft for the goals and tbt gtven popdatlOB sad dstsndne itfistlitr ttas 
test i6 appropriate to measure aoliLeveme&t of i3m otijeetives* 

Perfotwaoce Criteria 

Ion viU b0 OTaluated on the fcUosliigi 

Im KpsvopelLaXwMa of the set of objeetiiM to sohievs the 
instmotional goal* 

2* amlTvis of the test items to dstenaliiB their appropriateness 
for neaauriag eohiemwoMit of the ohjeetiipes* 

3* imdifioatloii of the test» i.e. aidd« dtHmU, rewrite iteas 
to meet the Objeetives* 

Tour project report Aould laelndsf 

a) a deooriptioa of the popolatioft 

b) identifieation of the instruetional gotl 
e) thelist of objeotives 

d) the test items la ooQjimBtiaii with ssoh of the objeetiirea* 



MADONM COLLEGE 
36600 Schoolcraft Road 
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Eu^ic. 200.1 

ParticipatiuiJ Gindelines 

This list has been develux^ed to serve as a guide for the student and sui^erv^'sor. 
It suggests experiences that may assist the student in becoming better iniormed of 
the classrou^ teacher's role in the school. The participation e3!5)erience should 
help to develop a more competent and effective student teacher. 

Planning and Instruction 

1. Become familiar with policies and practices of specific school system with 
respect to planning instruction. Eg. availability of teacher's guides, courses 
of study, resource units, calendar of instruction, etc. 

2. V7ork individually with one child to help with developing reading or arithmetic 
skills . 

3. Make a short lesson for presentation to the class, with the supervision and 
cooperation of the teacher. 

U« Work with a small group on a particular learning project. 

5* Prepare the proposed instructional materials for or with the teacher prior to 
the teacher's lesson. 

6. Plan instructional activities suited to stated lesson objectives. 

7. Participate in pupil-teacher planning. 

8. Discuss proposed instructional activities with teacher prior to teacher's lesson 
(to prepare for coming instructions, to relate these to objectives, to supple- 
ment these with aids). 

Child Development 

1. Assist in the social learning of one child, perhaps one who is unusually shy or 
hostile. 

2. Supervise children at recess or lunch playtime, perhaps organize a group game. 

3. Help produce a play, teach a dance, baton tvarling, (coordination activities) 
with a small group of students. 



Classroom Maiia^^eineat 

1. Observe methods of insUu^i. ion, c'^^Rf^v^^nm snanagement, houfsol^eeijing aoi-iv i^"t*=*«^-, 
and organization for instruction eg. drill, motive ti.>n, assignm^nhp., time 
control, participation. 

2. Supervise the classroom or school activities eg. dismissal, playground, lunch, 

gym. 

3. Assist in housekeeping activities eg. get materials ready, assist in distribu- 
tion, etc. 

1+. Observe, to learn different techniques of social reinforcement, such as through 
teacher control and/or peer group control. 

5. Observe and learn about different aspects of maintaining and fostering good 
discipline. 

Evaluatio n and Record, Kee ping 

1. Become familiar with support systems in the school, eg. nurse, librarian, 
psychologist, school social worker, special area teachers. 

2. riscuss evaluation procedures with the teacher, i.e. the purposes they serve, 
basis of judgment, policies governing px^omotion, etc. 

3. Assist in keeping classroom records. 
Assist in preparation of reports. 

5. Assist in administering and scoring tests. 
G eneral 

1. Witness a faciaty meeting, or staff conference of teachers and/or admirixstrators. 

2. Have the opportxmity to visit and observe other grade levels within the same 
school. 

3. Participate in extra-curricular activities for pupils, committee assignments. 
1+. Assist students in the Instructional Materials Center. 
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Benefits from Pax*ticipation in Schools 



To the Schools: 

1. Aides are useful to teachers and other personnel. 

2. The interchange of questions and suggestions between aides and school personnel 
tends to envigorate and update the staff. 

3. Schools participate more in the preparation of future teachers as their 
personnel act as resource persons. 



To the College: 

1. Students combine continuous ongoing experiences from the perceptual set of 
teachers to relace to the theory presented in the college courses. 

2. Teacher candidates are e pecially well prepared to do their student teaching in 
the same local school system. 

3. The community is served as the student obtains experience. 
k. The school assumes a major role in preparing teachers. 



To the Student! 

1. The variety of experiences develop convictions as to grade-level preference. 

in 

2. The student discovers through participation^the classroan environment whether 
he can effectively function as a teacher. 

3. The student discovers the kind of classroom environment in which he best 
functions, eg. open, self-contained, team, etc. 

k. Education courses are less tedious because theory is built by studying models 
from the classroom. 

5. Students develop a feel for the school system in which tney would like to work. 



Appendix D; Competency Evaluation form 



To the Evaluatort 

You have observed the teacher (candidate) in the classroom 
in a teaching capacity, or in teaching-learning related situations 
or activities. Kindly identify evidence that the teacher (candidate) 
has demonstrated one or more of the following competencies. 

Place a check under the appropriate heading; yes j no, or no evidence . 
If you checked jres describe the behavior (what the teacher/candidate did) 
that caused you to infer development of a certain level of that competency. 

In case the meaning of any of these competency statements is not 
clear to you, the additional materials provide a glossary of terms, an 
explanation and exainples of behaviors that may be suggestive that the 
teacher (candidate) has acquired a degree of that competency. 



MADONNA COLLEGE 
36600 Schoolcraft Road 
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Teacher (Candidate): Situationj 

miaaaBCiec asm: ' ' " 



teacher (candidate) 
Please evaluate the IHM B Stttr on the following teaching conipetcncies: 

Yes No No evidence 

1. Sets general instructional goals for the student(s). ^ 

Evidence: 

2. Identifies prerequisite student skills or characteristics 

needed to achieve the goals . -.^^ 



Evidence: 



3. Determines student^ s entry skills or characteristics. 

Evidence; 

U* Assists the student in setting realistic course goals. 

Evidence r 

5, Prescribes appropriate skill development and/ or remedial 
instruction. 



Evidence; 

6. Specifies objectives in terms of student performcuice 
rather than teacher performance. 

Evidence: ' 



7. Determines through observation and/or testing which 
objectives the student is able to achieve at entry. 



Evidence: 

8. Selects and/or develops instructional materials. 
Evidence; 

9. Selects appropriate instructional methods. 
Evidence; 



Over 



ERLC 



teacher (candidate): 
Name of XtysSsOtt 



2. 



Please evaluate the student on the following teaching competencies: 

Yes No No evidence 

10. Uses positive reinforcers appropriately and consistently to evoke 

or increase the frequency of desired student behaviors. ....^ 

Evidence: 



11, 


Does not reinforce undesirable student behaviors. 
Evidence: 




12. 


Encourages ptu(^cnts to respond to internal motivators 
rather than nal rewards. 

Evidence: 




13. 


Demonstrates ^sistency when making agreements, promises 
and/or threa^ . 

Evidence: 




Ih. 


Demonstrates positives attitude toward students. 
Evidence: 




15. 


Demonstrates adequate knowledge of content. 
Evidence: 




16. 


Evaluates the student on his accomplishment of objectives 
rather than on a set of norms. 

Evidence: 




17. 


Evalviates the instructional process on the degree to which 
students were able to accomplish objectives. 

Evidence: 




18. 


Redesigns program based on evaluation and examination 
of goals and objectives. 

Evidence: 





Other Competencies: 



Evaluator's Signature: ^ Date: 

Position: 



Appendix D: Contract forms 
To the Students 

Continuous progress in acquiring the teaching-learning competencies 
is an essential component of the teacher education program. Please 
complete at least one contract a semester. 

To complete the contract: 

1« Identify the competency you desire to acquire. 

2. Choose ft-om a collection of activities available in 

the departmental office, 2U7, or design an experience 
that will provide you the opportunity to develop the 
competency. ' 

3« Invite a faculty member to approve your contract and 
agree to evaluate you upon its completion. 

\x% If placement in a school is essential, arrangements 
are to be made through the departmental office. 

5. Contracts are to be completed by the last day of 
the semester. 

k glossary of terms is available to help you in developing the contract. 



MADONNA COLLEGE 
Teacher Education Department 



Term and Year Date Completed 



Long Terra Contract 

As part of my Madonna College Teacher Program, I, ^ . want 

to acquire the following behavior pattern characteristic of effective teaching: 



In order to acquire this pattern I will investigate the folloxidng concepts: 



I will need to develop the following skills to implement the behavior pattern: 



Evaluation of my progress will be based on my ability to do the following: 



I plan to complete contract # by 



We agree to assist this student by serving as a resource to him, assisting him 
in setting up experiences in which he will demonstrate his achievement of his 
objectives, and assisting in the evaluation of his progress. 



Coordinator 



Supervising Teacher 



MADONMA COLLEGE 
Teacher Education Department 



Term and Year 



Date Completed 



Performance Objectives: 



Self Evaluation: 



Fac\aty Evaluation: Name 



Other: Name 



Evaluation of Contract 



Summary Evalxiation: 



Student: 



ERLC 



GLOSSARY 



Behavior (T)erformance) - any act, or collection of acts, by a person; 

a vi sable activity disDlayed by the learner • 

CoTnpetency - knowledge, skills, behavior patterns characteristic of 

effective teachings Competencies are derived from explicit 
conceptions of teacher roles and made public in advance 
to the student. 

Criterion - standard or test by which terminal behavior is evaluated. 

Evidence - Criteria applied in assessing the competency: 

performance - demonstration of a required teaching behavior 
knowledge - demonstration of a required cognitive understanding 
product - demonstrated changes in pupil behavior as a result 
of the teaching act* 

Goal -a broad statement of direction or intent without reference to 
tire or specific behavior; statement that proposes desired and 
valued competencies, states of being and/or general levels of 
proficiency to be achieved. Goals are achieved through the 
accomplishment of objectives. 

Level (degree) of mastery - related to objectives which are quantifiable. 

Mastery is inferred from a demonstration of a set of 
performances. 

Objective (behavioral objective), (performance objective) - 

statement which clearly and explicitly specifies a student 
behavior which will suggest that the student has mastered 
a desired learning; a quantifiable and/or observable 
achievement accomplished under specifiable conditions 

An objective has four identifiable parts: 
(l) it specifies who the learner is, 
,(2) what terminal behavior is required, 
(3) under what conditions it is to be performed, and 
ik) the criteria of acceptable performance. 



Systems approach - self-correcting and logical methodology of decision 

making to be used for the design and development of 
man-made entities. 



